results from the same survey, Berkman and Plutzer distinguished three groups of high school biology teachers by their responses to questions about how they present evolution (as well as supposed alternatives to it) in their classrooms. NABT's statement speaks to each group.
To the 13% of teachers who present creationist perspectives favorably, NABT's statement provides a firm rebuke. The statement unequivocally rejects creation science, scientific creationism, and intelligent design as outside the scope of science and unsuitable for inclusion in the science curriculum, warning against "confusing nonscientific with scientific explanations in science instruction."
More numerous but of equal concern are the 60% of teachers who downplay evolution in the classroom. Wanting to avoid controversy and often not confident of their ability to teach evolution effectively, they are the Arnold Perlsteins of their profession. Berkman and Plutzer identified three major ways in which these teachers downplay evolution, and again NABT's statement offers appropriate correction and guidance.
First, addressing those teachers who neglect the history of life by concentrating on microevolutionary patterns and processes to the exclusion of their macroevolutionary counterparts, NABT's statement reminds them of what ought to be a big idea in any biology classroomthat all living things share a common ancestorand says, rightly, that multiple scientific disciplines provide extensive empirical support for it.
Second, addressing those teachers who imply that teaching evolution is a necessary evil, something to understand only because it is required by the state science standards, NABT's statement reminds them that evolution is foundational to biology, and as such should be a major theme throughout the life science curriculum and prominently included in standards, curricula, textbooks, and instructional materials generally.
Third, addressing those teachers who misrepresent evolution as scientifically controversialoften with the aid of such catchphrases as "teaching the controversy" or "critical analysis" or "studying the full range of scientific views" (which often appear also in legislation intended to undermine the teaching of evolution) -NABT's statement reminds them that in the scientific community, evolution is "neither 'controversial,' nor in need of 'critical analysis.' "
The remaining 28% of teachers who present evolution in accordance with the recommendations of the scientific and science education communities deserve the gratitude of anyone who wants evolution to be taught properly. The courage of these teachers is reinforced, justified, and inspired by NABT's statement on the teaching of evolution. Reading the latest update of it, they might cheer, with Ms. Frizzle, "I couldn't have said it better myself!" GLENN BRANCH is Deputy Director of the National Center for Science Education (https://ncse.ngo) and can be reached at branch@ncse.ngo. DOI: https://doi.org/10. 1525/abt.2020.82.2.69 THE AMERICAN BIOLOGY TEACHER GUEST COMMENTARY 69
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